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HOW TO TEACH THE LANGUAGE

Reflections of the International Seminar on Teaching
English to Deaf and Hard-of-Hearing Students

The seminar, in which foreign and Czech lecturers spoke about their experience with teaching
English to hearing impaired students, was held at the Faculty of Arts, Charles University in
Prague, from 23 to 27 August 2004. It was prepared by Daniela Janakova, Ph.D., who
organized the first international seminar aimed at teaching English to deaf and hard-of
hearing students in November 2000 as well (see Info-Zpravodaj 2/2001).

The second seminar was prepared for Czech teachers who teach English to hearing impaired
students at universities and secondary schools. However, from taking part in the seminar
could certainly benefit even the teachers of Czech language. Lecturers coming from the USA
and Great Britain spoke namely about teaching English to the Deaf at their schools, and in
their context teaching English to hearing impaired students is at the same position as
teaching Czech language to the hearing impaired in our country — teaching the mother tongue
of the majority of society, be it English or Czech. It means, we are speaking about teaching
the second langauge, not the mother tongue of the Deaf. Therefore English is often for Czech
hearing impaired, in fact, the third language to learn. But the seminar was very interesting
and inspiring for every teacher who works with hearing impaired students.

The seminar, aimed at support of tertiary level education, was organized within the frame of
the PEN-International project (Post Secondary International Education Network) and under
the generous financial support of the Nippon Foundation. This project, the goal of which is
improving teaching of the Deaf worldwide, represents cooperation of many individuals, as
well as whole universities. The goal is to be reached by organizing the training courses for the
teachers of hearing impaired, providing them with valuable information concerning new
educational strategies or latest high-technology equipment. Charles University in Prague takes
part in this project as well.

Majority of the seminar presenters were American colleagues from the National Technical
Institute in Rochester which is a part of Rochester Institute of Technology. This is the
institution which leads the PEN-International project. Besides them British colleagues from
the University of Wolverhampton and Russian colleagues from Bauman State Technical
University gave lectures at the seminar as well. All the presentations concerned teaching
hearing impaired students at different universities. The seminar program was divided into two
parts: morning presentations and afternoon workshops during which the presenters worked
individually with the seminar participants making use of their teaching experience.

In this article we would like to inform you about several interesting, practically oriented
contributions which could motivate all the people working with hearing impaired in a positive
way.

1

The Nippon Foundation of Japan, through PEN-International, provided the funding for the Second
Prague International Teacher-Training Seminar on Teaching English to the Deaf, the reflection of
which is the above article.



Info Zpravodaj (Czech Deafness Journal), volume 3, September 2004

A HANDFUL PRACTICAL PEDAGOGICAL STRATEGIES

Ms. Joan Fleming, deaf teaching coordinator from the University of Wolverhampton, stressed
in her workshop that the teachers of the Deaf should concentrate their teaching especially on
the students” strong points. She has been teaching English to the Deaf for many years and is
the only English teacher who uses Sign language as a basic means of communication with her
students while teaching them English at the University of Wolverhampton. Other teachers
have to use sign language interpreters at their classes. Even though the students are divided
into groups according to the levels of their advancement, each group differs a lot because
there are many factors which the teacher of the Deaf has to take into consideration, e.g. the
extent of their hearing impairment, their communication competences and preferences,
various family background, etc. We would like to present here a few practical strategies of
Ms. Fleming that really work for her students:

e The perception of the Deaf is based on vision, that is why the teacher should
concentrate the teaching on visualization: create for each student a folder in which all
language teaching materials you went through during the lessons will be filed. Let the
student take care of the file himself/herself and create his/her own materials as well.
Your student can always return to such a collection of study materials and make a
great profit of them.

e Revise study materials with your students all the time.

e Have discussions about English or other foreign languages which you teach to the
Deaf in Sign language but if you like to demonstrate something, write it always on the
board or project it on the computer screen.

e In fact, all what you say or sign you have also to write on the board because if you do
not do it, deaf students will remember signs, not words.

e Prepare handouts with a brief plan of the lesson for your students beforehand and pass
them on the students before you start teaching. They can come back to it anytime
during your lesson.

e If you don"t know what to start your lesson with, ask students to write for you a short
composition on any topic, or choose a general and quite wide topic. When evaluating
these compositions you will learn about the student mistakes and his/her strong and
weak points as well.

e Stress his/her strong points.

e Learning new vocabulary is the easiest task for hearing impaired students because it is
just about translating and explaining the new expressions.

e Teaching grammar is a bigger problem because syntactic structure of majority spoken
languages is different from the structure of sign languages (topic-comment structure:
the main topic of speech and its commentary). Therefore when teaching syntactic

2

The Nippon Foundation of Japan, through PEN-International, provided the funding for the Second
Prague International Teacher-Training Seminar on Teaching English to the Deaf, the reflection of
which is the above article.



Info Zpravodaj (Czech Deafness Journal), volume 3, September 2004

structure of English, start with explaining the word order in English sentences
(SVOMPT).

e When communicating with hearing impaired students use meaningful complex phrases
(grammar structure of the sentence need not be complicated), vocabulary should not
be too difficult. Note that your students are able to communicate in Sign language on a
quite high level of proficiency.

e Mark all the English sentence constituents with their labels: subject, predicate, object,
adverb, etc.; and also individual parts of speech: noun, verb, adjective, etc. = labelling
because all the students wish to have the language “labelled”.

e At first, tell the students stories in Sign language, then start demonstrating the
captioned films and finally start reading and translating English books with them.
Reading is the necessary basement for learning writing tasks.

HOW TO ANALYZE COMPOSITIONS OF HEARING IMPAIRED STUDENTS

Prof. Gerald P. Berent informed the seminar participants about the coding system which he
developed together with his colleagues from the NTID Department of Research that can be
used when analyzing the written tasks of hearing impaired students. Each grammar category
or any other grammar item, as e.g. verb tense, singular, plural, single parts of speech have
their own marks which are most often abbreviations of the given word. While reading the text
written by a hearing impaired student, the teacher inserts into it the special abbreviations. He
labels not only the mistakes (-) but the correct student usage as well (+). Because hearing
impaired students make in general lots of mistakes in any written text, it is not much
motivating for them if they get back their written tasks, corrected by their teacher, full of red
marks, stressing just their mistakes. This is, unfortunately, the traditional system at Czech
schools. In this sense American colleagues could motivate Czech teachers for a positive
change leading to their better collaboration with hearing impaired students.

In addition, Prof. Berent pointed out that when checking students” written tasks it pays off to
focus on just one grammar point at a time not considering other mistakes at all. But the
decision what to stress is, of course, on individual teacher. As an example, see the following
paragraph of student composition aimed at training the correct use of English verb tenses
(+TNS or —=TNS):

“One person name —TNS Bill Brown, he =TNS from MN (Minnesota) and +TNS went school
with me in the Progressive School for the Deaf Children in Milltown MN. When | —=TNS am
freshman he +TNS was 7th grader that year.

Correct version:

“One person name is Bill Brown, he is from MN and went school with me in the Progressive
School for Deaf Children in Milltown MN. When | was freshman, he was 7th grader that
year.*
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The teacher labels by these marks the whole student’s text and when corrected this way, it is
given back to the student to work on the text again. How? The student will look for his
mistakes in the text and the abbreviation —TNS will let him/her know that he/she made a
mistake there. It is up to him/her to think it over and make another, right choice. This way the
student continues to learn by correcting his/her original text himself/herself and thus takes
interactive part in the learning/teaching process. Czech teachers prefer writing the correct
version above the wrong expression. The American system is based on the belief that if the
student has to work on the same text several times, and he/she has to deal with the same
problem repeatedly, he/she has to put more effort into it and this way he/she will fix certain
knowledge better and for longer time.

HOW TO WORK WITH THE TEXTS
(example)

How does Ms. Kathleen Eilers-crandall, Professor of English language at NTID, work with
her students? Many Czech teachers may find her teaching approach similar to their own. We
have chosen an example of her class on reading non-fiction texts. During the semester each
student has to bring to class whatever text: a newspaper or the Internet article, etc., which
he/she was impressed by and has to present it to the colleagues. Thus the students work during
the classes with the texts which they have chosen themselves and are interested in. And above
that, the student who brought the article, acts as an expert on the given topic during the class
and other students can ask him/her questions, e.g. regarding special vocabulary.

Here is a short example of text dealing with the car racing:

JEFF GORDON: began his racing career in quarter midgets and go-karts, winning national
championships in both categories. He progressed into USAC open-wheel competition...

The students mark in the text the words which they wish to explain and try to find their
meaning together. At the end of the lesson a clear chart with the new words and expressions is
drawn, showing the parts of speech where they belong to and explaining their meaning.

Unknown Word Part of Speech

Context, where it was used Definition (meaning)
quarter midgets Adjective + Noun

Jeff Gordon began to race in quarter midgets. A car for kids (1/4 size)
Categories noun

He was winning championships in both categories. groups, categories
Progressed verb

He progressed to USAC open-wheel competition. make progress, get further

Next step: the students concentrate on the grammar aspects of the text. In this case the teacher
focused on various types of English questions. The students were given by their teacher
written explanation of the grammar task, then followed a list of questions connected with the
text and they had to decide what type of question it was and finally had to aswer the questions
briefly.
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To sum up, we could say that not only parents play an important role in the life of hearing
impaired children but teachers (in this case the teachers of majority language of society), as
well. They influence a great deal forming the attitude of the hearing impaired child towards
the langauge of his/her native country in which he/she grows up and, in general, towards the
educational process as a whole.

(This article was written by Jitka Motejzikova and published by INFO Journal of Information
Centre on Deafness of Parents and Friends Federation of Czech Hearing Impaired, page 10 —
11, 3/2004)
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Po dlouhé dobé se v Ceské republice konal seminds na néms vystupovali jak Cest, a zejména zahranicni
predndSejici, z velké miry ucitelé z praxe, ktefi hovorili o tom, jaké maji zkusenosti s vjukou jazyka u slu-
chové postiZenijch (SP) studentt. Semindy probéhl na Filosofické fakulté UK v Praze ve dnech 23. - 27. 8.
pod orgdnizacnim vedenim PhDy. Daniely Jandkové, terd organizovala steiné zamé¥eny semind také

v prosinci 2000 (viz Info-Zpravodaj 2/2001).
I v tomfo pFipadé byl semindf pripraven pro Ceské ucitele stfednich a vysokijch $kol, kte#i vyucuji SP stu-
denty anglicky jazyk. Semindf by byl vSak jisté velmi pfinosngm i pro ucitele Eesting, a moénd pro ty pre-
devsim. Predndsejici, pochdzejici pfedevsim ze Spojenyjch stdti a Velké Britdnie, totiZ miuvili o vijuce ang-
lictiny na jejich Skoldch a v jejich pFipadé je anglictina pro neslysici ve stejné pozici jako u nds Cestina -
Jednd se o jazyk vétsinové spoleCnosti. Jde tedy o vijuku jazyka druhého. Anglictina je Zasto pro SP studen-
ty u? jazykem tfetim. Semindr byl viak obecné zajimavy a inspirativni pro ka2dého ucitele, ktery pracuje

se SP studeniy.

Semindf se konal v rdmci projektu
PEN-International (Postsecondary
Education Network - Mezinarodni
projekt na podporu vyuky na vyso-
kych 3koldch). Tento projekt p¥edsta-
vuje v praxi spoluprici mnoha jedno-
tlived, ale také celych universit,
jejichz cilem je zlepsit viuku stucho-
vé postiZenych studentt na vysokych
$koldch na celém svété se zaméfenim
na rozvojové zemé. Toho chee dosah-
nout tim, Ze bude poFidat 3kolici
kursy pro ucitele SP studenti, infor-
movat je o novych vzdélavacich
postupech a metoddch & pomfze
s technickym vybavenim 8kol.
Karlova universita v Praze se celého
projektu Gfastni jako jedna z part-
nerskych universit.

Vet§ina predndejicich ptijela na
semindt z NTID (Nérodni technicky
institut pro neslysici; funguje pfi
Rochesterském technickém institu-
tu), coZ je jedna ze dvou universit,
které cely projekt zaStifuji. Kromé
Amerifanti do Prahy ptijeli také jejich
kolegové z Wolverhamptonské uni-
versity z Velké Britianie a také
z Baumanovy moskevské statnf tech-
nické university z Ruska. Viechny
piispévky se tykaly vyuky SP studentt
na vysoké Skole. Program semindie
byl rozdélen na dvé &asti: dopoledne
byly p¥ednasky, odpoledne byla véno-
véna praktickym cvifenim, pH nichZ
lektoFi pracovali pfimo s jednotlivymi
Gdastniky  semindfe,
s jejich zkuSenostmi z pedagogické
praxe.

V tomto Cldnku bychom vis radi
informovali o nékolika zajimavych
prakticky zamé¥enych piispévcich,
které mohou p¥inést inspiraci viem,
kte¥i pracujf v oblasti vzdélavanf slu-
chové postizenych.

pfedeviim

NEKOLIK PRAKTICKYCH
PEDAGOGICKYCH RAD

To, Ze by mél uditel vychdzet p¥i
vyuce jazyka pFedeviim ze studento-
vich silngch stranek zddrazriovala ve
svém p¥ispévku pani Joan Fleming,
kterd na anglické Wolverhamptonské
université koordinuje vyuku anglické-
ho jazyka pro neslysici. Vuce SP stu-
dentl se vénuje uZ mnoho let. Na své
domovské université je jedind utitel-
ka anglického jazyka, kterd ovlada
znakovy jazyk a ve tfidé ho pouZivd
jako zédkladni komunikaéni prostie-
dek. Ostatni ufitelé vyuduji za p¥i-
tomnosti tlumod¢nika znakového jazy-
ka, 1 pFesto, Ze jsou studenti rozdéle-
ni do skupin podle Grovng svich jazy-
kovych schopnosti, vyznacuje se
kazda jednotlivd skupina student(
uvnitf velkou rliznorodosti. U SP stu-
dentd je totiZ mnoho faktord, s nimiZ
je tfeba poditat: zejm. velikost jejich
siuchové vady, jejich komunika¢ni
kompetence a preference, rlzné
rodinné zdzemi... Z vystoupeni pani
Flemingové jsme vybrali nékolik
prakticky zaméfenych rad a postup(,
které se ji béhem jeji dlouheleté
praxe osvédéily.
» SP lidé si pamatuji vizudlni viemy,
snazte se tedy naufené vizuaklizovat:
vytvofte kaZdému studentovi slozku,
v niZ budou zpracoviny viechny jevy,
o nichZ jste si p¥i vyuce Fikali; nechte
studenta, aby se o tuto sloZku sim
staral, vytvafel si vlastni materialy;
k takovym materialim je moZné se
vZdy vratit a ferpat z nich
>k lepdimu a trvalej§imu zapamato-
vani nabytych znalosti je tfeba neu-
stilého opakovani
» diskutujte o anglickém jazyce (&i
jiném jazyce, ktery je pfedmétem
vyuky) ve znakovém jazyce (ZJ), ale

pokud chcete néco ukdzat, ¢i demon-
strovat, vZdy to napiste na tabuli

¥ viechno to, co feknete nebo co
ukdZete v ZJ, musite také napsat na
tabuli: pokud to neudélate, vadi stu-
denti si zapamatuji znaky a nikoliv
slova

» pfipravte studentGm materidly -
handouty, v nichZ bude struénd
popsano, co budete ve tF{dé danou
hodinu délat; handouty rozdejte pied
zafatkem hodiny, aby se k nim mohli
studenti vracet; s témito materialy
miZete navic v hodiné pfimo praco-
vat

» pokud nevite, s &im byste méli p#i
vyuce jazyka zalit, zadejte studen-
tam, aby napsali kratké pojednin{ na
volné téma (& pfedem zadané, ale
dostatecCné Siroké); pfi analyze tohoto
volného psani se vAm projevi, v fem
jsou studentovy silné stranky a v fem
déld chyby

» zaméite se na to, v fem je student
silny

¥ ufeni se novym slovim, pojmim
je pro SP studenty p#i vyuce jazyka to
nejjednodussi: je to pouze otdzka pre-
kladu a vysvétleni daného pojmu

¥ vetsi problémy jsou s gramatikou:
vyklad o syntaktické struktufe angli¢-
tiny zafnéte vykladem o zplsobu
uspofddani vétngch &lent v typické
anglicke vété (S-V-0: podmét - pfisu-
dek - pfedmét) - syntaktickd struktu-
ra vétsiny mluvenych jazykd je totiz
odlidna od struktury znakevych jazy-
ki {topic - comment structure: hiavni
téma promluvy - jeho komenar)

» pokud komunikujete se sv¥mi SP
studenty, uZivejte obsahové komplex-
ni slovni frize (gramatickd struktura
véty nemusi byt sloZitd), nikoliv jed-
noduchou slovni zisobu; uvédomte
si, Ze oni mezi sehou dokdZi ve ZJ

komunikovat na obsahové na vysoké
trovni =
»- oznalujte viechny ¢asti anglickych

vét ‘jejich jmény (podmét, p¥isudek,

pfedmet; podstatné jméno, pridavné
jméno, slovese...); SP studenti
{a mnoho téch, kdo se uéf cizi jazyk)
chtéji mit jazyk p¥ehledné ,oznacko-
vany”, opatfeny odpovidajicim ,5tit-
kem® {tzv. labelling)

¥ vyprdvéjte SP studentim nejprve

piibéhy ve ZJ - poté jim postupné zac-
néte poustét titulkované filmy -
a nakonec pfed né ptedloite knihy
(pfekladejte jim z nich)

» Cteni je kli€ ke znalosti psaného
jazyka

JAK ANALYZOVAT PSANY PROJEV
SP STUDENTU?

Gerald P. Berent informoval tdast-
niky seminafe o kédovacim systému,
kterg vyvinul spolu se svymi spolu-
pracovniky z oddéleni wvyzkumu
na NTID a se kterym lze pracovat pFi
analyze psanych projev SP postiZe-
nych studentd. KaZdy z gramatickych
&l jinych jazykowych jevi, jako napk.
slovesny ¢as, mnozné &islo, jednotli-
vé slovni druhy, mi svou vlastni
znalku, vétiinou zkratku daného
slova. KdyZ uditel proditd psany text
SP studenta, vpisuje mu do textu na
patfi¢nd - mista dané znacky.
Nevpisuje je ale pouze tam, kde obje-
vi u studenta chybu, ale také tam,
kde student uZil jazykovy jev spravné,
SP studenti délajf pfi psan{ v anglicti-
né (& v jakémkoliv jiném jazyku)
velké mnoZstvi chyb. Nikoho pak
v dal3im snaZeni pf{li¥ nemotivuje,
kdyZ vidi pred sebou text, ktery se jen
hemZi Cervenymi poznidmkami.
Systém na naSich (feskych) 3koldch
je bohuZel postaven na tom, Ze odha-
luje pouze to, kde Zak udélal chybu.
To, ¢im bychom se mohli inspirovat
pfistupem americkych kolegi, je, Ze
vedle problematickych mist zddraz-
nime i studentovy kvality, to, co nao-
pak udélal spravné,

Profesor Berent navic zddraznil, Ze
je dobré se v prici zaméFit pouze na
jeden aktualng probirany jev a nehod-
notit chyby v jinyeh jazykovych
jevech (je ale na kaZdém z ulitelq,
jaky postup p¥i viuce zvoli).

V praxi to znamena, Ze ufitel nap¥.
hodhoti spravné uziti slovesnych &ast
{kteryich je v anglickém jazyce velké
mnoZstvi}, Zaméi se pouze na to,
jestli Zdk v textu spravné uzil slovesny
fas:a daldi chyby necpravuje. Tam,
kde Zak pouZil €as spravné, udéld pred
slovern danou znacku se znaménkem
+.:Tam, kde chyboval, udéla stejnou
znacku se znaménkem -.

P¥. TNS.- znatka pro TENSE - slo-
vesny Cas.

. One person name -TAS Bill Brown,
he -TNS from MN (Minnesota) and
+TNS went school with me in the
Progressive  School for the Deaf
Chilldren in Milltown MN. When [ -
TNS am freshmen he +TNS was 7
grader that year.

Spravné znéni:

One person name 75 Bill Brown, he
is from MN and went school with me
in the Progressive School for Deaf

. Children in Milltown MN. When I was

freshman, he was 7" grader that year.

{Jeden &lovek se jmenuje Bill
Brown, je z MN a chodil se mnou do
Skoly do Pokrokové 3Skoly pro
Neslysici v Milltownu MN. Kdyz jsem
zacinal, toho roku byl uz na 7. stup-
ni.)

Ucitel dany text oznaci znaCkami
a takto ,opraveny“ text vrati studen-
tovi. Ten s danym textem pracuje dal.
Jak? Student si v textu najde mista,
v nichZ chyboval. Zkratka TNS mu
napovi, Ze v daném kontextu nepou#il
spravny Cas. Je na ném, aby se je§té
jednou zamyslel a zvolil jinou mo%-
nost. U& se tak viastné dal tim, Ze si
sdm ,opravuje” svj plivodni text,
a interaktivné se tak do procesu zapo-
juje. U nas se nékdy stava, Ze ucitelé
pfimo k opravené chybé napiSi sprav-
né feseni, Tento systém je viak zalo-
Zen na tom, Ze pokud Zik uvidi text
vicekrat a vickrat musi ¥eSit stejny
problém, tedy vyvinout jisté usili,
poznatek si 1épe zafixuje.

JAK PRACOVAT S TEXTY
{UKAZKA)

Jakym zpiisobem pracuje pFi viuce
se svymi studenty pani Kathleen
Filers-crandall, profesorka anglické-
ho jazyka z NTID? V jejim postupu
moZnd najednou mnohé Ceské pani
utitelky postupy podobné tém svym.
Vybrali jsme praktickou ukdzku
z jedné z hodin vyuky Eetby neliterdr-
nich textd. Systém vyuky funguje tak,
Ze kazdy ze studentl ma za kol p¥i-

nést v, prib&hu semestru do hodiny
libovolny text z novin, internetu neho

- jinych médii, ktery ho zaujal, a ten

pak. -svym :kolegiim prezentuje.
Studenti tak v hodindch pracuji

s texty, které sami vybrali a maji na

nich primdrni zdjem. Dotydny stu-
dent je navic v hodiné odbornikem
pies dané téma a studenti se néj
mohou obracet napf. s otdzkami

Student z nasi ukdzky zvolil text
z prostiedi automobilovych zévodni-

JEFF GORDON: began his racing
career in quarter midgets and go-
karts, winning national champions-
hips in both categories. He progres-
sed in to USAC open-wheel competiti-
on...

V textu studenti oznadi slova, ktera
chtéji vysvétlit a spoleéné se sna#i
nalézt poZadovany vyznam. Z kazdé
hodiny je pak vypracovdna prehledna
tabulka s vybranymi slovy, jejich dru-
hovim zafazenim a vysvétlenim (viz
nize).

Z4ci ddle pracuji s textem po gra-
matické strance. V tomto pFipadé se
pani ufitelka zaméfila na rozliZovan{
dopliiovacich a zjistovacich otdzek.
Studenti od ni dostanou materidl,
v némzZ je dana problematika podrob-
né rozpracovana a vysvétlena. Poté
dostanou seznam otdzek, tykajicich se
samotného textu, napf. Jezdil Jeff
Gordon zévodné, kdyz byl maly?; Byl
J.G. 3ampionem v kategorii go-kart?;
Jakym typem aut jezdil J.G. Gplné
poprvé? ... a maji rozhodnout, zda jde
o otdzky dopliiovaci & zjistovaci,
a kratce na né odpovédét.

Na§ ¢lanek uzaviemne prostym kon-
statovdnim, Ze dileZitou ulohu hraji
v Zivoté SP ¢lovéka nejen rodile,
a také ucitelé (v tomto pFipadé uditelé
vétiinového jazyka), kteFi maji velky
vliv na to, jaky postoj zaujme dité
k jazyku zemé, v niZ vyristd, ale
obecné, 1 k celému procesu vzdélava-
ni.

Zpracovala Jitka Motejzikovd

neznamé slavao (a)
kontext, v némZ bylo slovo (a) pouZito

slovni druh
definice (vyznam)

quarier midgets

{J.G. zacal zivodit v autech uZ jako maly}.

Jeff Gordon began fo race in quarter midgets.

pfid. jm. + podst. jm.
auta pro malé déti (1/4 velikost)

categories
He was winning championships in both
categories. (Vitdzil v obou kategoriich.)

podst. jm. .
skupiny, kategorie

progressed
He progressed to USAC open-whee!

competition. (Dostal se aZ do soutdze USAC.)

slaveso
délat pokroky, dostat se déle

Vd Z
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